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.1Title: Unit 6: Understanding the Principles and Practices of Assessment 

Level: 3 

Credit value: 3 

GLH: 24 

Unique Reference 

Number: 

D/601/5313 

Sector Subject 

Area: 

 

13.1 Teaching and Lecturing 

 

Aim: The aim of this unit is to provide learners with the skills and 

knowledge to demonstrate understanding of the principles and 

practices of assessment in education and training.  

Assessment 

Type: 

Portfolio of Evidence 

Assessment 

Guidance: 

Assessment Guidance is available on vLearn. 

 

Learning outcomes 

The learner will: 

1. Understand principles and requirements of assessment. 

Delivery content:  

The aim of this learning outcome is to provide the learners with the knowledge and skills 

to understand principles and requirements of assessment. 

 

The learner must: 

1.1 Explain the function of assessment in learning and development. 

1.2 Define the key concepts and principles of assessment. 

1.3 Explain the responsibilities of the assessor. 
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1.4 Identify the regulations and requirements relevant to the assessment in own area 

of practice. 

2. Understand different types of assessment method. 

Delivery content: 

The aim of this learning outcome is to provide the learners with the knowledge and skills 

to demonstrate their understanding of different types of assessment method. 

 

The learner must: 

2.1 Compare the strengths and limitations of a range of assessment methods with 

reference to the needs of individual learners. 

3. Understand how to plan assessment. 

Delivery content: 

The aim of this learning outcome is to provide the learners with the knowledge and skills 

to be able to demonstrate they understand how to plan assessment. 

 

The learner must: 

3.1 Summarise key factors to consider when planning assessment. 

3.2 Evaluate the benefits of using a holistic approach to assessment. 

3.3 Explain how to plan a holistic approach to assessment. 

3.4 Summarise the types of risks that may be involved in assessment in own area of 

responsibility. 

3.5 Explain how to minimise risks through the planning process. 

4. Understand how to involve learners and others in assessment. 

Delivery content: 

The aim of this learning outcome is to provide the learners with the knowledge and skills 

to be able to demonstrate they understand how to involve learners and others in 

assessment. 

 

The learner must: 

4.1 Explain the importance of involving the learner and others in the assessment 

process. 

4.2 Summarise types of information that should be made available to learners and 

others involved in the assessment process. 
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4.3 Explain how peer and self-assessment can be used effectively to promote learner 

involvement and personal responsibility in the assessment of learning. 

4.4 Explain how assessment arrangements can be adapted to meet the needs of 

individual learners. 

5. Understand how to make assessment decisions. 

Delivery content: 

The aim of this learning outcome is to provide the learners with the knowledge and skills 

to be able to demonstrate they understand how to make assessment decisions. 

 

The learner must: 

5.1 Explain how to judge whether evidence is:  

• Sufficient. 

• Authentic. 

• Current. 

5.2 Explain how to ensure that assessment decisions are: 

• Made against specified criteria. 

• Valid. 

• Reliable. 

• Fair. 

6. Understand quality assurance of the assessment process. 

Delivery content: 

The aim of this learning outcome is to provide the learners with the knowledge and skills 

to be able to demonstrate they understand quality assurance of the assessment process. 

 

The learner must: 

6.1 Evaluate the importance of quality assurance in the assessment process. 

6.2 Summarise quality assurance and standardisation procedures in own area of 

practice. 

6.3 Summarise the procedures to follow when there are disputes concerning 

assessment in own area of practice. 

7. Understand how to manage information relating to assessment. 

Delivery content: 

The aim of this learning outcome is to provide the learners with the knowledge and skills 

to be able to demonstrate how to manage information relating to assessment. 
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The learner must: 

7.1 Explain the importance of following procedures for the management of 

information relating to assessment. 

7.2 Explain how feedback and questioning contribute to the assessment process. 

8. Understand the legal and good practice requirements in relation to assessment. 

Delivery content: 

The aim of this learning outcome is to provide the learners with the knowledge and skills 

to be able to demonstrate they understand legal and good practice requirements in 

relation to assessment. 

 

The learner must: 

8.1 Explain legal issues, policies and procedures relevant to assessment, including 

those for confidentiality, health, safety and welfare. 

8.2 Explain the contribution that technology can make to the assessment process. 

8.3 Evaluate requirements for equality and diversity and, where appropriate, 

bilingualism in relation to assessment. 

8.4 Explain the value of reflective practice and continuing professional development 

in the assessment process. 
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Scope of Training 

The Scope of Training identifies areas that must be covered during the delivery of this 

unit. This is the minimum that is expected but tutors are expected to include other 

areas, knowledge of which will benefit their learners, based on location, types of work 

available and from the tutors own professional experience. 

Requirements 

Function of 

assessment:  

Teaching content could include: 

• Purposes of assessment: establishing starting points, 

informing teaching, evidencing progress/competence, 

and certification/award. 

• Assessment of/for/as learning and how each shapes 

practice, timing and evidence. 

• Links between assessment, learning 

outcomes/standards, progression routes and 

employer/organisation needs. 

• The role of assessment in quality assurance (IQA/EQA), 

accountability, and continuous improvement. 

Key concepts and 

principles of 

assessment:  

Teaching content could include: 

• Core principles: validity, reliability/consistency, fairness, 

sufficiency, authenticity, currency, and manageability. 

• Standardisation and assessor calibration: purpose, 

frequency, and records. 

• Inclusivity and reasonable adjustment within the rules; 

avoiding assessor bias and ensuring transparency. 

• Evidence types and triangulation (observation, product, 

questioning, testimony, tests, RPL) to strengthen 

decisions. 

Responsibilities of 

the assessor: 

Teaching content could include: 

• Plan assessments; brief learners/others; conduct 

assessments; make defensible decisions against criteria. 

• Provide constructive, feed-forward feedback and agree 

next steps with learners. 



 

 6 

• Keep accurate, timely records; follow centre/AO 

processes for RA, malpractice, appeals, conflicts of 

interest, GDPR. 

• Engage in CPD, standardisation and IQA; act ethically 

and protect learner dignity/safeguarding. 

Regulations and 

requirements:  

Teaching content could include: 

• Relevant qualification specifications/assessment 

strategies and awarding-organisation requirements. 

• Centre policies: assessment, IQA/standardisation, 

reasonable adjustments and special consideration. 

• Legal/organisational requirements: GDPR/data, equality 

legislation, H&S/safeguarding. 

• Sector/occupational rules (e.g., mandated evidence 

types/hours, professional standards) and how to locate 

current versions. 

Range of 

assessment 

methods:  

Teaching content could include: 

• Range to compare: observation, questioning/discussion, 

tests/quizzes, assignments/projects, products/portfolios, 

professional discussion, witness testimony, 

RPL/evidence review. 

• Strengths/limitations of each in relation to individual 

needs (literacy/numeracy load, language, 

sensory/physical needs, anxiety, tech/space access). 

• Mitigations: scaffolding prompts, plain-English briefs, 

accessible formats, staged evidence, supportive 

environments. 

• Using triangulation and mixed methods to improve 

validity and fairness. 

Key factors to 

consider:  

Teaching content could include: 

• Learner starting point, objectives and assessment 

criteria/standards to be met. 

• Timing/sequence, location/resources, and roles of 

“others” (witnesses/supervisors). 
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• Accessibility and reasonable adjustments; 

risk/safeguarding; consent and data requirements. 

• Agreement with learner: what will happen, when, how 

evidence will be captured, and how feedback/next steps 

will be handled. 

Holistic approach: Teaching content could include: 

• Efficiency: fewer events, reduced duplication, better use 

of naturally occurring evidence. 

• Authenticity and motivation: evidence gathered in real 

tasks that matter to learners/employers. 

• Richer evidence and clearer progression links across 

outcomes/standards. 

• Risks to watch: over-complexity, unclear mapping, 

assessor overload—why planning matters. 

How to plan a 

holistic approach: 

Teaching content could include: 

• Map multiple outcomes/criteria to one integrated activity, 

specifying which evidence covers which criteria. 

• Coordinate with workplace mentors/witnesses; schedule 

stages and checkpoints. 

• Define evidence capture (what, who, where stored) and 

signposting in records. 

• Keep instructions/criteria learner-friendly while preserving 

the assessed construct/level. 

Types of risk: Teaching content could include: 

• Risks to validity/reliability (leading questions, over-

scaffolded tasks, inconsistent conditions). 

• Risks to fairness/inclusion (bias, inaccessible 

methods/resources, language level). 

•  

• Risks to integrity (plagiarism, collusion, impersonation, 

falsified testimony); remote-assessment vulnerabilities. 

• H&S/safeguarding and data risks (environment, 

equipment, confidentiality breaches). 
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Minimise risks:  Teaching content could include: 

• Clear briefs, accessible criteria and conditions; 

reasonable adjustments that keep the construct intact. 

• Assessor calibration/standardisation; planned 

questioning to confirm authenticity and understanding. 

• Contingencies: alternative dates/locations, technology 

backups, incident and escalation routes. 

• Robust record-keeping: rationale for 

decisions/adjustments, secure storage, version control, 

audit trails. 

Involving the 

learner:  

Teaching content could include: 

• Improves motivation, ownership and transparency; 

reduces anxiety. 

• Enhances accuracy and authenticity via workplace input 

and timely evidence gathering. 

• Aligns assessment with job/role expectations; supports 

progression planning. 

• Builds a shared understanding of criteria, timelines and 

responsibilities. 

Types of 

information: 

Teaching content could include: 

• Outcomes/criteria, assessment plan/timeline, and clear 

task briefs/exemplars. 

• Policies: feedback cycle, appeals/malpractice, 

reasonable adjustments, data/privacy notices. 

• Roles of learners/others (witness expectations), evidence 

formats and submission routes. 

• Formats for access: plain-English guides, checklists, 

digital access (e-portfolio/LMS). 

Peer and self-

assessment: 

Teaching content could include: 

• Purposes/benefits and boundaries; safeguarding and 

dignity when peers are involved. 

• Making it work: simple rubrics/success criteria, modelling, 

sentence stems, exemplars. 
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• Assessor oversight and moderation so peer/self inputs 

support (not replace) assessor judgement. 

• Capturing peer/self outputs (checklists/reflections) and 

feeding them into feedback/next steps. 

Assessment 

arrangements: 

Teaching content could include: 

• Adjustment examples: alternative formats (oral/written), 

accessible layouts, extra time/pauses, assistive tech, 

adapted environment, supported reading where 

permitted. 

• What must not change: the construct/level being 

assessed and the required standard. 

• Approval trails and recording rationale; when to involve 

specialists or seek AO guidance. 

• Balancing inclusion with fairness to all learners and 

maintaining assessment integrity. 

Judge: Teaching content could include: 

• Sufficiency: breadth/depth against criteria; multiple 

pieces vs one rich piece; triangulation (observation, 

product, Q&A, testimony). 

• Authenticity: provenance checks (witness 

signatures/roles, questioning to confirm understanding, 

drafts/version history, plagiarism checks). 

• Currency: recency against standards/expiry rules; 

evidence from ongoing practice vs historic work; when 

top-up evidence is needed. 

Simple decision rules and recording: what was accepted/rejected 

and why, with a brief note in the assessment record. 

Ensure that 

assessment 

decisions are: 

Teaching content could include: 

• Against specified criteria: mapping evidence to 

outcomes/ACs; using clear success 

indicators/exemplars. 

• Valid: the method/evidence measures the right construct; 

avoiding construct-irrelevant barriers (e.g., excessive 

literacy load). 
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• Reliable/consistent: standardisation, cross-checking 

borderline decisions, using assessor notes/rubrics to 

keep consistency over time. 

Fair: reasonable adjustments (within rules), bias awareness, 

equal access to opportunities and conditions; documenting the 

rationale. 

Importance of 

quality assurance: 

Teaching content could include:  

• Why QA matters: protects learners, standards, credibility 

and certification decisions.  

• QA as a cycle: planning → delivery → assessment → 

IQA/standardisation → actions/improvement.  

• Risk reduction: detects inconsistent assessment, poor 

record-keeping, malpractice, or unmet RA needs.  

Impact: raises assessor confidence, improves learner 

experience, and ensures compliance with AO/EQA expectations. 

Procedures in own 

area:  

Teaching content could include: 

• IQA plan: sampling strategy (types, frequency, 

learners/assessors/evidence), rationale, records. 

• Standardisation: meetings, use of benchmark 

evidence/exemplars, common feedback language, 

actions log. 

• Observation of assessment practice and feedback to 

assessors; assessor CPD tracking. 

Documentation: IQA reports, action plans, follow-up checks, 

communication with AO/EQA. 

Procedures to 

follow when there 

are disputes: 

Teaching content could include: 

• Informal resolution first: clarifying criteria/decisions, 

offering re-assessment where appropriate. 

• Formal appeals stages, timescales, roles (assessor, IQA, 

head of centre, AO/EQA), and required documentation. 

• Malpractice/maladministration routes vs appeals; 

protecting integrity and learner welfare. 

• Record-keeping and learner communication: outcomes, 

actions, and how learning continues during a dispute. 
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Procedures for the 

management of 

information: 

Teaching content could include: 

• Accuracy, completeness and timeliness of records to 

support defensible decisions and QA. 

• Data protection/GDPR: confidentiality, access controls, 

retention schedules, secure storage/transfer. 

• Version control/naming conventions; audit trails linking 

evidence → decision → feedback. 

• Consequences of poor information management: lost 

evidence, delays, failed audits, risk to certification. 

Feedback and 

questioning: 

Teaching content could include: 

• Questioning to confirm authenticity/understanding, probe 

reasoning, and gather missing evidence. 

• Feedback to close gaps, set feed-forward targets, and 

shape re-assessment opportunities. 

• Capturing the exchange: brief notes, annotated work, 

digital comments, and linking to next-step plans. 

• Ensuring inclusivity: clear language, agreed 

actions/timelines, and privacy decisions (public vs private 

feedback). 

Legal issues, 

policies and 

procedures: 

Teaching content could include: 

• Confidentiality & data law (GDPR/UK equivalents): 

consent, minimisation, secure storage, sharing limits. 

• Health, safety & welfare during assessment activities: 

environment/equipment checks, lone-working, safe 

conduct, safeguarding thresholds. 

• Centre/AO policies: assessment, RA/special 

consideration, malpractice/appeals, conflicts of interest. 

Duty of care and professional conduct; documenting compliance 

in assessment records. 

Contribution that 

technology can 

make: 

Teaching content could include: 

• Digital tools for e-portfolios, recordings, quizzes, remote 

observation, scheduling and sign-offs. 

• Accessibility features (captions, readers, contrast), low-

bandwidth alternatives, and device equity. 
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• Integrity controls: permissions, timestamps, version 

history, secure sharing; awareness of AI-generated 

content risks. 

Data governance: backups, retention, export for IQA/EQA, and 

user training. 

Requirements for 

equality and 

diversity: 

Teaching content could include: 

• Designing accessible assessments: plain language, 

alternative formats, removing unnecessary barriers while 

keeping the construct intact. 

• Reasonable adjustments process; cultural 

responsiveness; avoiding biased examples/criteria. 

• Where bilingualism applies: agreed language policy, 

permitted support, bilingual evidence rules, authenticity 

checks. 

• Monitoring equity: participation, success rates, appeals 

patterns; taking action where disparities appear. 

 

Value of reflective 

practice:  

Teaching content could include: 

• Structured reflection: what/so-what/now-what; analysing 

borderline decisions, recurring errors, and learner 

feedback. 

• CPD planning from evidence: standardisation insights, 

policy updates, sector changes, technology skills. 

• Peer observation/mentoring and action research to 

improve assessment quality. 

Recording impact: how reflection/CPD changed practice; sharing 

learning within the team (standardisation). 
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